
BOARD OF EDUCATION OF 
SCHOOL DISTRICT NO. 46 (SUNSHINE COAST) 

 
EDUCATION COMMITTEE 

AGENDA 
Wednesday, May 24th, 2017 from 2:30-4:00 p.m. 

School Board Office – Gibsons, BC 
 

 

1) Strategic Plan: 3.f. – Sechelt Indian Band and Squamish Nation 

2) Strategic Plan: 1.j. - Indigenous and Other Cultures 

3) Strategic Plan: 1.h. - Experiential Learning/Inquiry 

4) District Report to the Ministry 

5) Curriculum (standing item) 

6) Parent Engagement (standing item) 

 





















































Sixteen House Posts of Indigenous Language Learning 
 
The	House	Posts	(values,	beliefs,	pedagogies)	that	support	the	she	sháshishálhem	Language	and	
Culture	Program	to	ensure	learning	success:	
		
								1.		Our	elders	are	our	most	precious	resource	in	learning	language.	

	 	
2.		she	sháshishálhem	contains	the	values	and	worldviews	of	the	shíshálh	People.	The	
					People	can	only	be	deeply	understood	through	their	languages	and	culture.		
	
3.		Language	development	can	be	greatly	enhanced	by	connecting	Elders,	parents	
						and	children	through	traditional	activity	and	language	learning.	
	
4.		Cultural	stories	and	teachings	are	integral	to	learning	she	sháshishálhem.	
	
5.		she	sháshishálhem	is	best	learned	in	authentic,	culturally	rich	contexts.	

•	Learning	the	language	within	the	context	of	family	is	essential.	
•	The	most	powerful	sites	for	language	learning	are	contained	within		
		the	lands	and	waters.		
•	Language	is	best	learned	when	doing	traditional	and	modern	lifeways	
			activities.	

	
6. Effective	language	learning	needs	to	be	rooted	in	home	learning	and	then	supported	by	the	school	community	

and	the	First	Nations	community	at	large.	
	

7. Language	learning	needs	to	place	emphasis	on	both	conversational	competency	as	well	as	traditional	storytelling	
and	speech	protocols.		Students	need	to	shift	out	of	learning	“parts	of	speech”,	lists	of	nouns,	etc.	so	that	they	
can	gain	the	flexibility	to	be	able	to	carry	on	conversations.	This	is	a	language	that	is	best	learned	by	living	it.	
	

8. 	Active	learning	–	all	students	must	be	engaged	in	authentic	communication	activities	–	they	must	spend	their	
time	talking	while	doing.			
	

9. Use	proven	First	People’s	language	teaching	techniques	in	the	context	of	learning	–	eg.		TPR,	communicative	
approaches	to	language	learning;	

	
10. 	Instruction	in	must	accommodate	all	language	learners	(eg	Universal	Design	for	Learning,	differentiation).	

	
11. 	Students	need	as	much	access	as	possible	to	fluent	speakers.		This	means	going	to	where	speakers	are.			

	
12. 	Fluent	language	speakers	working	with	students	need	to	be	supported	in	developing	strong	teaching	skills	so	

they	can	interact	more	effectively	with	students.		They	must	be	recognized	and	honoured	in	a	cultural	way	for	
their	contributions	to	the	process	of	learning	First	Peoples’	languages.	

	
13. 	The	teacher	uses	language	that	the	students	mainly	understand	and	includes	some	new	content	to	scaffold	the	

learning.	
	

14. 	The	language	learning	environment	must	be	safe	enough	to	encourage	risk	taking.	A	balance	must	be	found	
between	“trying	the	language	out”	and	“getting	it	perfectly	correct”	during	the	learning	process.	Over	correction	
stifles	risk	taking.		

	
15. 	Motivation	increases	when	a	spirit	of	playfulness	and	relationship	is	integral	in	the	learning	environment.	

	
16. 	First	People’s	Principles	of	Learning	should	guide	language	instruction	and	be	present	in	the	authentic	contexts	

where	language	is	being	learned.		Critical	is	the	statement:		Learning	involves	recognizing	that	some	knowledge	is	
sacred	and	only	shared	with	permission	and/or	in	certain	situations.																																
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Curriculum Assessment

• Determine final courses and prepare 
initial course summaries to support 
planning in secondary schools and 
post-secondary articulation and review

• Begin developing instructional samples 
for the Grades 10–12 curriculum

• Provide curriculum information to 
institutions, colleges, and universities to 
support reviews for admission purposes

• Continue development and consultation 
on the Design Framework and 
Assessment Structure

• Provide general information about 
proficiency levels for literacy and 
numeracy

• Provide information and example tasks 
for numeracy assessment

• Conduct field trial of draft numeracy 
assessment in a small sample of 
schools

• Consolidate and report on feedback 
received for the Grades 10–12 draft 
curriculum

• Provide course codes and course 
descriptions for scheduling in the 
2018/19 school year

• Administer numeracy assessment for 
the first time (January 2018)

• Conduct marking and standard-setting 
sessions for numeracy 
(January/February 2018)

• Conduct field trial of draft literacy 
assessment in schools

• Post full assessment specifications for 
literacy, including sample assessment 
and scoring rubrics

• Administer literacy assessment for the 
first time (January 2019)

• Conduct marking and standard-setting 
sessions for literacy (January/
February 2019)

• Revise Grades 10–12 curriculum drafts 
based on feedback

• Conduct field trial of draft literacy 
assessment in schools

• Post full specifications for the 
numeracy assessment, including 
sample assessment and scoring rubrics

• Finalize Grades 10–12 curriculum

• Grades 10–12 curriculum is mandated 
for use

Summer 2017

Spring 2017

Fall 2017

Winter 2017/18

Spring 2018

Fall 2018

Winter 2018/19


